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Bullying: The context 

• Bullying is ubiquitous:  

– Nearly all kids witness bullying at some time 

– About half of kids are involved in bullying at some time 

– About 20% of kids are involved chronically in bullying 

and are at heightened risk for adverse outcomes 

(health, social, educational) 

– Many of the kids in the 20% are victimized and bully 

• Bullying is now recognized as a serious public 

health problem 



Defining Bullying 

• Bullying is where one 
person abuses power to 
control or distress 
another repeatedly. 

 

• Bullying is a 
relationship problem. 

 

• Relationship problems 
require relationship 
solutions. 

 



The person bullying 

• Must learn how to 
relate to others in a 
respectful way 

• Must learn how to 
acquire power through 
positive means 

The person victimized 

• Must be included in 
respectful relationships 

• Must be guaranteed 
the right to be safe 
from destructive 
relationships 



The bystanders 

• Must learn about how 
they may be 
contributing to bullying 
problems by 
bystanding. 

• Must learn how to be 
part of the solution! 

• Recognize their rights 
not to experience 
distress when bullying 
happens and their 
right to be safe from 
destructive 
relationships 



Bullying is a complex social-
psychological problem, it requires 

complex solutions! 
 
 

Be wary of simple solutions 
 



What Do We Have Now to  
Prevent Bullying? 

• Strong legislation and documentation and 
tools 

• Evidence-based programs 

– WITS 

– Fourth R 

– Canadian Best Practices Portal 

• Increased awareness 



Relationships: 
Bullying and Victimization 

6th highest rate of peer victimization among 11 
year old girls out of 38 countries. 

 

 

Behind Sweden, Czech Rep., Spain, Iceland, Hungary, 
Finland, Wales, Ireland, Scotland, Malta, Norway, 
Croatia, England, Belgium, Denmark, Slovakia, 
Netherlands, Italy, Macedonia, US 

 



Educational Strategy for 
Reading and Mathematics 

 
Could the same educational 

strategies apply to the 
development of relationship 

capacity? 



The Tool Box 

Need to increase ability to: 

1. Understand of the complexity of bullying 

– What is and is not not developing 

2. Bridge the policy, practise and science gap and 
requirements. 

3. Support evidence based decision making  

4. Understand what works for whom 

5. Access evidenced based programs 

6. To address challenges in program implementation 

7. Evaluate and monitor programs and strategies 

 

 



Children:  Development is a process 

 

 

 

• Identity Development 
• Brain Development 
• Moral Development 

 

We need to reframe as a teachable moment rather 

than a disciplinary problem! 

 



• Self-regulation, attentional, verbal, and problem 
solving skills.  

• Emotional regulation – critical for successful social 
interactions, mental health and academic success.  

• Perspective-taking abilities and consequence-based 
reasoning. 

• Moral understanding, empathy, respect for others, and 
prosocial reasoning. 

•  Skills incompatible with aggression:  empathy, 
acceptance of diversity, and inclusion. 

 

What is Not Developing? 



Aggressive strategies in efforts to thrive 

Aggression can be “effective” in gaining “control”, 
solving problems, and acquiring resources and social 
power 

 

BUT, dysregulation leads to: 

Irritablity which then leads to anger and oppositional 
behaviour   

Other troublesome behaviours 

Patterns of escalating conflict 

Mental and physical health problems 

 

What is Developing? 



Bullying and Moral Disengagement 

• Perpetrators have more positive attitudes toward 
aggression. 

• Youth who bully expect positive outcomes and see 
aggression and victimization as a legitimate response or 
the “only alternative”. 

• Children who bully describe others who bully as feeling 
pride or indifference rather than shame and guilt about 
their behavior. 

• Children who bully morally disengage from their 
behaviour. 



• Within the family, peer group, school and 
community: 

– Frequent opportunities to observe and garner 
reinforcement for being aggressive; 

– Relatively few opportunities to observe and be 
reinforced for prosocial behaviour. 

Aggressive Children’s Relationship 
Environments 



Bullying Prevention 

• Responsibilities on educators and schools to 

address bullying have increased dramatically 

– Requirements for prevention programming 

– Requirements for assessing bullying and school 

climate 

– Regulation on reporting incidents  

– Parental and societal expectations 

– Lawsuits against schools 



Adults and Bullying Prevention  

• Adults have difficulty recognizing bullying:  

– Few difficulties recognizing direct bullying: 

physical, verbal insults and threats 

– But often overlook indirect bullying: spreading 

rumours, destroying peer relationships, ostracizing 

• Adults tend to treat indirect bullying less seriously 

than direct bullying 

– See it as less harmful (when the opposite is often 

true) 

– Consequently, less likely to intervene 

 

 



Adults and Bullying Prevention 

Blain-Arcaro, Smith, Cunningham, Vaillancourt, & Reimas (in 
press) 

• What contextual aspects of bullying situations 
motivate teachers to intervene? 

– Distress in victimized child  

– Victimized child did not aggravate the bullying child 

– Teachers not motivated by characteristics of children 
involved (race, disability, SES, academic achievement) 

• Teachers vastly underprepared to deal with bullying 

– Half of sampled had training; most want more training 

– Even trained teachers had little confidence to deal with 
bullying 

 
 



Adults and Bullying Prevention 

Ihnat & Smith (submitted): 

•A bullying workshop for pre-service teachers 

•Developed with teachers a valid method for assessing 
learning in workshop 

•Pre/post measure: Teachers indicate how they would 
respond to children depicted in 6 bullying scenarios 

•Results:  
– At pre-test, responses overall more effective than not 

– At post-test, intervention group shows improvement, control 
doesn’t 

– Conclusion: Training a potential effective solution 



Educators’ Program 
Preferences 

Cunningham et al. (2009) 

•What program features appeal to educators? 

•They prefer bullying prevention programs that: 

– are comprehensive—involve all students 

– are simple and easy to sustain 

– are recommended by colleagues (more so than 
research) 

– take the least amount of time to implement 

– take the least amount of time for training 

– are free of charge 

– fully linked to the curriculum 



Program Effectiveness 

• Numerous activities and programs on market 

that purport to reduce bullying 

– Only a tiny fraction of these has ever been evaluated  

• Only limited evidence available showing that 

bullying prevention programs can be effective 

• Smith, Schneider, Smith, and Ananiadou (2004) 

– First meta analysis of bullying prevention studies 

– Only 14 studies located 

– Only one prevention program (Olweus in Norway) 

was successful in reducing bullying 

 



A Recent Review of Bullying 
Prevention Programs 

• On average, bullying was reduced  by 20–23 percent in 
experimental  schools compared  with control  schools.  

• The most important program components  were  

– parent  training   

– improved  playground  supervision 

– disciplinary methods 

– school conferences 

– videos, information  for parents,   

– classroom rules, and classroom management.  

– work with peers 

– cooperative  group  work.  



A Review of Bullying Prevention  
• The majority of programs were successful at reducing 

bullying.   
• Some programs have negative results 

– THE PROBLEM WAS INCREASED 
• Having a program is better than not having one. 
• The same program did not have similar effects in all 

schools. 
– Programmatic and moment-to moment 
– Implementation 
– Significance of adult leadership 
– Student involvement and leadership 

• Safe schools are the responsibility of community 
partnerships. 

 

Craig, Pepler, Murphy, McCauig Edge, 2010 



Program adherence  

• A continuous challenge to impress on 

educators the value of sticking to the 

program as planned 

– Adherence diminishes as teachers feel less 

committed to the program 

– Tend to integrate program elements that fit with 

teaching approach 

 



Principles For Choosing a Program 

• Program has been scientifically evaluated, with 
evidence of positive results. 

• Program content is based on the current understanding 
of bullying problems (i.e., developmental and 
systemic).   

– Promotes relationship competence and capacity 

– Recognizes cultural diversity 

– Involves partnerships 

• The program is feasible (i.e., it can be implemented in 
the school).  

– Ensures sustainability and long term change 



Canadian Best Practices Portal 
(CBBP) 

• Public Health Agency of Canada initiative 

– Make accessible effective public health programs 

• Programs assessed by experts to get listed 

• All programs have well-documented evidence 

of effectiveness 

– No ratings on the site 

– Program with no or only initial evidence NOT listed 



The CBPP 

The site contains:  

•A searchable database of prevention programs 

•Detailed annotations of the programs  

•Detailed descriptions of the empirical evidence 

supporting the programs. 

•http://cbpp-pcpe.phac-aspc.gc.ca/ 

 

http://cbpp-pcpe.phac-aspc.gc.ca/
http://cbpp-pcpe.phac-aspc.gc.ca/
http://cbpp-pcpe.phac-aspc.gc.ca/
http://cbpp-pcpe.phac-aspc.gc.ca/
http://cbpp-pcpe.phac-aspc.gc.ca/


Preventing Violence Stream  
 

28 

• addition of approx. 40 programs 

• evidence-based = proven success 

• program topics include: 

– bullying 

– dating violence 

– child abuse and neglect 

– elder abuse 

• rural, urban and Aboriginal communities 

 

 

 



Why is CBPP useful to schools? 

• Programs on CBPP demonstrated to be effective 

• MoE “Registry of Bullying Prevention Programs” 
does not systematically review evidence of 
effectiveness 

– Potential that “registry” could be misinterpreted as an 
endorsement of effectiveness 

– http://www.edu.gov.on.ca/eng/safeschools/registry.ht
ml  

• PREVNet committed to evidence-based programs 

 

 

http://www.edu.gov.on.ca/eng/safeschools/registry.html
http://www.edu.gov.on.ca/eng/safeschools/registry.html


Canadian Best Practices Portal 
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www.phac.gc.ca/cbpp 

 



EVALUATE AND MONITOR 
PROGRAMS 



Assessment and Monitoring Tools 

• Ministry of Education Safe Schools Survey 
www.edu.gov.on.ca/eng/teachers/climate.html 

• PREVNet has developed assessment tools with 
reports tailored to the needs of schools for: 

– Kindergarten to Gr 3 

– Gr 4-6 

– Gr 7-12 

– Teachers/ adults in organization 

– Principals / organizational leaders 

– Parents 

 



PREVNet Assessment Tool 

• 15-30 minute online survey: 

• Assesses prevalence, severity, and impact of 
bullying,  students perceptions of safety, 
adult support, and peer relationships. 

• Assesses adult’s knowledge, attitudes, and 
behaviours related to bullying among children 
in their care. 

• Based on results provides feedback tailored 
to your school. 

 



PREVNet Assessment Tool Benefits 

• Benefits to schools and community organizations: 
 
– Participation is confidential and voluntary. 
– Increased understanding of bullying issues in your 

setting. 
– Accessible and timely electronic report through a 

secured website. 
– Program evaluation capabilities. 
– Free support to use tools 

 



Want more information? 

• Contact Information: 

 

Caroline Teske 

 

Phone: (613) 533-6764 or 1-855-858-8766 

Email: teskec@queensu.ca  

Website: www.prevnet.ca   

 

mailto:teskec@queensu.ca
http://www.prevnet.ca/


IT STARTS WITH US: 
ADULTS’ SELF AWARENESS 



1. Zero tolerance punitive practices 

2. Avoiding social media 

3. Addressing bullying with celebrity not 
expertise. 

4. One time interventions 

5. Individual solutions – all need support 

6. Ignoring adults’ bullying and relationships 

What does not work in addressing 
bullying! 



• Understanding that bullying is a relationship problem that undermines 

healthy development. 

• Promoting positive relationships 

• Support for the most vulnerable youth 

• Adult modelling and leadership 

• Using evidence based programs 

• Ongoing monitoring and assessment 

• Involving peers 

• Develop partnerships 

Key Learnings : 
Successful Bullying Prevention is about 



For Helping Bridge Research and Practice  
to Promote Healthy Relationships for All Children and Youth  

www.prevnet.ca 

THANK YOU! 


