The Role of Teachers and Other School Staff in Bullying Prevention
School educators and staff play an important role in preventing and intervening in
bullying, and in modeling healthy relationships. Educators and school staff play a critical
role in creating a climate of support and empathy inside and outside of the classroom.
Principals have a central role in monitoring the prevalence of bullying in schools,
championing prevention and intervention efforts, and instituting policies and strategies
to prevent and intervene in bullying.
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A common denominator among successful school-based bullying prevention and
intervention programs is a proactive principal who prioritizes the program and
supports staff to devote time to the program.1
The school principals’ commitment to allocate time and resources to bullying
prevention-related activities is associated with improvements.2
Teachers and school staff are in a unique and influential position to promote healthy
relationships and to intervene in bullying situations.3,4
The degree of improvement in bullying indicators is directly related to the extent to
which a school-based program is taken up and implemented.5
Over half of bullied children do not report being bullied to a teacher.6,7
Teachers who participated in a bullying prevention program felt more confident
about handling bullying problems, had more supportive attitudes about victimized
students, and felt more positively about working with parents regarding bullying
problems.8
Both teachers and students report that teachers do not know how to effectively
intervene, which prevents students from seeking help and contributes to teachers
ignoring bullying.9,10
Teachers are the key agents of change with regard to adoption and implementation
of the Olweus Bullying Prevention Program in school.11
Labeling an incident as bullying can be important, as it influences whether children
tell an adult, as well as how adults respond to the child’s report.12,13
Whether the child "fits" expectations about how victimized children are supposed to
behave and seek help influences school adults’ perceptions and responses to bullying
incidents.14
The involvement of teachers in bullying situations when they were children and the
outcomes of those bullying situations influence their abilities as adults to intervene
and the strategies they choose for intervention. Teachers’ previous experiences also
relate to whether or not teachers themselves bully their students.15,16
Teachers have less empathy and intervene less frequently when they witness social
bullying even though students identify social bullying as being at least as distressing
as physical bullying.17,18
Students want teachers to take an active role both in classroom management of
bullying and in promoting problem solving of student conflicts.19
Girls are more likely than boys to seek help from adults, including school staff, when
victimized by bullying.20,21

•

Individual school boards and principals vary in their willingness and ability to
implement programs.22,23,24,25

Key Themes
•
•

•

Teachers and students report that teachers do not know how to successfully
intervene when they witness, or are told about, a bullying situation.
Teacher responses to bullying vary and can be affected by the characteristics of the
child being victimized, the teacher’s personal experiences with bullying during
childhood, and the principal’s leadership within the school.
The majority of students who are victimized do not seek help from teachers.

Implications

Education
•

•

•

Since individual school boards, principals, and teachers vary in their
willingness and ability to implement programs, and since the involvement of
school staff is necessary to reduce bullying and increase student help-seeking
behaviors, pre-service training for teachers may represent the best bullying
prevention strategy.26,27,28,29
Educational opportunities should be made available to all teachers and school
staff to understand the prevalence and emotional impact of bullying on
students.
Student education and discussion sessions regarding what constitutes
bullying and appropriate help-seeking strategies, as well as a clear
understanding of what will happen when bullying experiences are reported,
are essential.

Assessment
•

Surveys should be conducted with teachers and principals to index
knowledge and attitudes towards bullying, current prevalence of bullying, as
well as prevention and intervention strategies undertaken at their schools.

Prevention and Intervention
•
•
•

Pre-service training for teachers and ongoing professional development is
essential.
Opportunities for teachers to practice intervention strategies (e.g., role
playing) are helpful to increase confidence and comfort.
Group or individual time should be set aside for school adults to reflect upon
their own attitudes and experiences regarding bullying as well as their
modeling of healthy relationships.

Policy
•

Faculties of Education should institute policies that require students to take
courses about the different forms of bullying, the psychosocial and physical
impacts of bullying and victimization, and the ways they can help to prevent

•

1

and intervene in bullying incidents, as well as how to promote positive school
and classroom climates.
Government legislators for education need to establish policies that require
teachers and principals to be educated about bullying and victimization (i.e.,
forms, strategies for prevention and intervention, etc.) consistently
throughout their careers.
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