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An Equitable Framework for Progressive Discipline:

A Look at the Durham District School Board’s Updated Progressive Discipline Policy
Moderating
In the spring of 2019, the Durham District School Board (DDSB) released an update to the
board’s Factors-2
discipline
Psychosocial
policy. This update was completed by a diverse committee of superintendents, principals, teachers, and
moderators - 2
clinicians, and approved by DDSB trustees. In line with a growing body of research supporting
more progressive
Biological moderators -2
and equitable approaches to discipline, the new policy was designed to emphasize the use of Bias-Aware
Progressive Discipline (BAPD). This lens acknowledges the various ways in which implicit
bias
can
What
Can
Weinfluence
Do? - 3
disciplinary decision-making in schools. The accompanying guide for the new policy, An Classroom
Equitable environment
Framework -3
Buildingpositive
healthy
for Progressive Discipline, was created to support staff as they use BAPD to develop and sustain
relationships
learning environments that are safe, equitable and inclusive. Broadly, this approach reflects the DDSB -4
and
Ministry priority of well-being (see Ontario Ministry of Education definition on page 2). Specifically, BAPD is
Conclusion: Knowledge is
carried out with “a continuum of prevention strategies to foster and reinforce positive behaviour,
Power - 5 and to help
students make good choices. It includes the useBullying
of age-appropriate
interventions,
supports and consequences
is a Behaviour,
not
Reflective questions
-5
to address inappropriate student behaviour. The BAPD measures used in response to inappropriate
behaviour
a Label for a Person are both corrective and supportive” (Durham District School Board, 2019).
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Well-being is that positive sense of self, spirit and belonging that we feel when our cognitive,
emotional, social and physical needs are being met. As our Indigenous partners have long affirmed,
healthy development of the mind,body and spirit is contingent on balance andinterconnectedness.
It is our job to work collectively to make sure that our children feel this way, all the time. When the
well-being of children and students is supported – whether they are at home, in the community or
at school – we are meeting the conditions needed to help them learn, grow, and develop a positive
sense of self (Ontario Ministry of Education, 2016)
An Equitable Framework for Progressive Discipline is comprised of multiple
sections that are collectively intended to support a shared vision and ensure a
common practice that encourages positive behaviour, and promotes healthy
relationships and social-emotional development among all students. They include:

Introduction

An introductory section that outlines the purpose, uses, and contents of the guide,
along with guiding principles and rationales for each

Roles and Responsibilities
This section describes the roles and responsibilities for all stakeholders in
developing and maintaining a positive school climate

Creating a Safe, Welcoming, and Inclusive Environment

Moderating Factors

This section focuses on the importance of creating safe, welcoming and inclusive
environments, and also provides strategies for achieving this goal

Bullying Prevention and Intervention

This section reinforces that bullying will not be accepted in any circumstance that
will have a negative impact on the school climate. It also guides the development and
communication of school-specific Bullying Prevention and Intervention Plans

Connections to the School Code of Conduct

This section guides the development of school codes of conduct in the interest of ensuring that they contribute to the development of
safe, equitable, and inclusive environment

Investigating an Incident

This section guides administrators in the process of conducting an investigation after an incident

Applying Mitigating, Other and Human Rights Factors

This section emphasizes the necessity of considering human rights, mitigating, and other factors in the application of BAPD

Supporting Students with Special Needs

Suggestions for supporting students with special needs when applying BAPD or investigating an incident

De-Escalation Strategies for Navigating Challenging Interactions

De-escalating strategies is an area that is intended to help staff navigate challenging interactions, e.g., by being mindful of
one's gestures, facial expressions, and tone of voice

The Use of Self-Regulation

Self-Regulation allows students to recognize and respond to stress. Students develop an awareness of what stresses them, how these
stressors impact them, and then develop and use interventions to allow students to better understand their behaviour, and be calm, alert
and ready to learn

Bias-Aware Progressive Discipline Continuum

This section features a continuum of individualized prevention strategies, interventions, supports and consequences to promote
positive behaviours and address inappropriate behaviours (LINK)

Suspensions and Expulsions

Prior to implementing a suspension or a suspension pending a recommendation to expel, the administrator must consider mitigating,
other and human rights factors

Engaging and Informing Parents in the Progressive Discipline Process

This section provides suggestions on how to engage and inform parents and guardians in development of positive learning environments
and supporting BAPD

Supporting Resources

This section includes links to a variety of resources supporting the use of BAPD
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An Equitable Framework for Progressive Discipline represents a paradigm shift in the way discipline is understood and
carried out in schools. Historically, discipline has been perceived as an exclusively responsive measure designed to ensure
order and compliance as essential features of a learning environment. Strong rules and punitive consequences – often
enforced without regard for mitigating circumstances – were believed to be effective deterrents for inappropriate behaviour.
This model was based on now-antiquated beliefs about the root causes of misbehaviour – Specifically, that misbehaviour
reflects poor self-control or poor choices. However, recent findings by researchers like Dr. Stuart Shanker have
demonstrated that this issue is far more complex. While young people certainly make poor choices sometimes, many
examples of “inappropriate” behaviour could more accurately be described as stress behaviour – an expression of
biological, emotional, cognitive, social, and/or prosocial stressors. Furthermore, now that recent research has clearly
demonstrated that exclusively responsive and punitive approaches to discipline are often ineffective in changing behaviour
in the long term, school boards like the DDSB are shifting their focus to proactive measures that foster the kinds of learning
environments in which both misbehaviour and stress behaviour may be prevented from occurring in the first place.
In alignment with this research, the DDSB now emphasizes
the importance of proactive community-building measures that
promote the cultivation of healthy relationships. This reflects
the uderstanding that when students feel welcome, safe, and
included, disciplinary interactions are much less likely to
occur. It is also understood that well-being is essential for
healthy development, learning, and self-regulation. School
staff are therefore encouraged to invest in relationshipbuilding with and among students, both within the classroom
and throughout the school community. In order for these
proactive measures to be effective, the policy emphasizes that
a whole-school approach must be undertaken. That is, in order
for a truly positive school climate to exist, all stakeholders
must be included: Students, Staff, Parents, and Community
Members.

To assist school leaders in establishing and maintaining a positive school climate rooted in healthy relationships, the
guide supports the use of Restorative Practice. Restorative Practice is a way of thinking and being that fosters the
cultivation of healthy relationships. Staff are therefore encouraged to actively build community in their classrooms
through the use of community circles, student voice, and inquiry models of learning. When things go wrong, this
framework also provides the tools to maintain and restore relationships if needed. Overall, Restorative Practice bridges
the proactive and responsive approaches that comprise the progressive discipline continuum.
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In alignment with the principles of Restorative Practice, An Equitable Framework for Progressive Discipline provides
tools to assist educators in applying early and ongoing interventions as a way to minimize the need for more serious
disciplinary interventions. When responding to more serious infractions, staff are required to consider multiple
factors in the decision-making process, including mitigating factors, human rights factors, and special needs. This is
especially important when administrators are considering serious consequences such as suspensions and
expulsions. Staff are also encouraged to use the principles of Restorative Practice in order to assist students in
understanding the impact of their behaviour on others, and to help them make it right if possible. To this end, the
guide also includes the following restorative questions:

The DDSB is very proud of this policy and accompanying guide, as they represent a positive step forward in the way
discipline is understood and applied in schools. No longer seen as a way to simply control inappropriate behaviours,
these documents embody the belief that discipline should be understood as a relational, progressive process that
ultimately seeks to support healthy relationships and promote social-emotional learning within a positive school
climate. Within this paradigm, “inappropriate behaviours” may be seen through a different lens. Indeed, it is through
the lens of Bias-Aware Progressive Discipline that all students may be seen through a different lens. Our hope is that
this approach will help students feel welcome, safe, and included in our schools, thus giving them more opportunities
to reach their potential.
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