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TEACHERS LEAD THROUGH
CLASSROOM MANAGEMENT
The way that teachers interact with students and the type of
feedback and reinforcement that teachers provide to their students

What's
Inside
Dealing with Students

shape:

who Exhibit Challenging

• Students' perceptions of belonging and motivation to contribute

Behaviour - 2

positively to the classroom community

Teacher Attunement- 3

• Students' willingness to engage in learning
• Students' view of themselves as learner
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Teachers’ behaviours can also influence:
• The frequency of problem behaviours
• The quality of a student's relationships with
classmates
• The degree to which students will help,
encourage, and support classmates who are
having difficulty

The same process of distancing happens naturally in
the peer group as well. By distancing, we mean the

A teacher’s ability to shape the student’s

dynamic that occurs when children keep their

behaviour will depend on the quality of the

distance, avoid, or actively reject a classmate who

teacher student relationship. Students are more

exhibits challenging behaviour. It is important for

likely to care about what their teachers think of

the teacher to address this dynamic by scaffolding

them when they feel that their teacher genuinely

social competence and by using social architecture

likes and values them, and when they believe

to counter the peer dynamics that tend to push

their teacher is just and fair.

some children to the margins of the social group.
This is likely to require a careful assessment of the
unique issues that are impacting the student who

Dealing with Students who
Exhibit Challenging Behaviour
Dealing with challenging
students can be truly

exhibits challenging behaviour, and an
individualized plan to meet the students needs. (See
PREVNet Factsheets and Tools for Schools, pages 5670)¹. In fact, it is these students who need the
teacher's care and support the most.
There are many strategies to support and scaffold

difficult. Often their

students who exhibit challenging behaviour,

behaviour is aversive and

including:

unpredictable. The
natural human response
is to distance oneself
from someone who is
aggessive, disruptive, noncompliant, and

• Setting effective expectations and limits on
behaviour
• Detecting problem behaviours early and
consistently (e.g., bullying)

unpredictable. As professionals, it may be hard to
acknowledge our own negative emotions and
responses towards students. Self-care is critical to
enable teachers to check in with themselves, notice

• Providing immediate, consistent, non-harsh,
educational consequences that are corrective and
supportive

and accept these naturally occurring reactions, and

• Engaging other students to create positive peer

find ways to process their negative emotions in

climate

order to maintain a healthy relationship with these
students. This requires mindfulness on the part of
the teacher and setting a conscious intention to

• Creating opportunities for positive social roles and
experiences (e.g., positive leadership for those who
bully)

keep our responses and interactions appropriate
and helpful to the student.
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Teacher Attunement and
Students who Exhibit
Challenging Behaviour
There is new research on the importance of teacher
attunement, particularly in dealing with challenging
students or students with special needs.

Social architecture can also be used to promote
positive peer interactions. Social architecture
encompasses intentional actions that create
enhanced opportunities for students to have
positive interactions with teachers, peers, family and
the community. Some strategies for implementing
social architecture in the classroom include:
• Organizing the peer groupings in your classroom
so that all children are respected, included, and can
fully participate.

Attunement is defined as being aware of and
responsive to individual students' needs and
considering whether there are:
• Academic demands and expectations that elicit
challenging behaviours from individual students or
make it difficult for them to engage
• Events that precede a student's challenging
behaviour - the "antecedents" (e.g., after recess a
student returns to class in an over-excited state, after
lunch the student is hungry and irritable, after being
instructed to line up the student always feels a need

• For example, assign: Friends who behave

to be first in line, etc.)

inappropriately when together to separate groups or
different partners: A student who has been rejected

• Consequences that follow challenging behaviours

in the past to a group of students who are open and

(e.g. being sent out of the classroom - perhaps this

welcoming: A student with few friends to partners

enables the student to avoid a task; getting negative

with similar interests

attention from peers - perhaps the student enjoys it:
being reprimanded by the teacher - perhaps the

• Finding opportunities for children who have been

student is indifferent)

victimized by bullying to develop and display their
strengths, skills, and talents.
Supports should be put in place at many levels of
the school system to promote student well being
such as early screening to identify students who
need extra supports a behavioural analysis and
intervention plan to support individual students'
self-regulation of emotions and behaviour, special
education support for students showing academic
difficulty, as well as mental health consultation and
services when needed.
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The antecedents and consequences surrounding a
student's challenging behaviour can provide the
attuned teacher new approaches to address it. The

² Banks, T. (2014). Creating positive learning environments:
Antecedent strategies for managing the classroom environment &
student behavior. Creative Education, 5(07), 519.

behaviour may be prevented by:
• Changing the antecedents (e.g., scheduling a quiet
transition time after recess before expecting focused
work)
• Providing additional support at key times (e.g.,
ensuring the student eats an adequate lunch)
• Scaffolding new and more adaptive behaviours (e.g.,
creating clearer rules for lining up and consistently
reinforcing appropriate lining up behaviour)
Once a teacher observes that the usual consequences are
not decreasing the frequency of challenging behaviour
(and may even be maintaining it) it is time to alter the
consequences. Being attuned to an individual student's
needs and goals enables the teacher to find more effective
consequences.
It is well established, however, that positive reinforcement
for positive behaviour is more effective than negative
consequences for challenging behaviour.²
There is a growing recognition that in effective classroom
management, teachers are "attuned" to the various levels
of the classroom system. Research repeatedly indicates
that when the teacher works on establishing and
maintaining caring relationships with all students,
especially those whose behaviour pose challenges,
addressing curriculum objectives becomes easier.
When students recognize that a teacher cares about them,
they are more motivated to meet the teacher's
expectations. This enables teachers to promote
development of self-regulation with straightforward social
learning principles and strategies.

Stay connected with the
latest resources and news
from PREVNet, visit:

PREVNet.ca/Mailing-list

• Model, teach and reinforce positive behaviours, which
will lead to increases in these behaviours in the

Connect with us

classroom.
• Provide educational consequences for negative
behaviours - while trying to avoid being emotionally
negative in correcting the student (which can be difficult -

W

back to mindfulness and modeling)
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